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Executive Summary 

On the 20th October 2020 our school will participate in External Validation. In preparation for this meeting the required body of evidence 
has been prepared, reviewed and annotated. The executive summary synthesises the annotated information provided in the body of 
evidence. The School Excellence Framework guides what we do at Deepwater Public School in the three key areas: Learning, Teaching 
and Leading.  

Deepwater Public School is a small school in the Northern New England Region of NSW. The school is part of the Border Ranges Small 
Schools Learning Alliance and we regularly share educational, sporting, cultural, and social experiences with these schools. Staff are 
highly innovative and dynamic, sharing a strong sense of professional collegiality and commitment to improving individualised student 
learning outcomes. The Deepwater Public School Parent & Citizens Association aims to consistently improve school infrastructure and 
educational opportunities for our students. We work together to enable and encourage communication between parents and the school to 
create a strong and active school community. The school provides education for students drawn predominately from the Deepwater 
township and surrounding rural areas. School structure consists of Kindergarten to Year 6 in multi–stage classrooms supported by an 
enthusiastic and active staff team. Growth Mindsets, Visible Learning and Wellbeing Initiatives, including their core principles, are 
embedded throughout the schools pedagogy. Classroom teaching and learning programs are purposely designed to promote and sustain 
reflective future focused learners. 

Learning The results of this process indicated that in the SEF domain of learning: we assessed our on-balance judgement is Delivering.  

In the element of learning culture, we have focused on the delivery of differentiated and highly engaging lessons. Students requiring 
individual learning and behaviour plans have had programs written to suit their needs. Behaviour expectations have continued to be taught 
and have consistently been maintain across K-6. In the element of wellbeing, the school is in the process of refining and embedding the 
You Can Do It framework with a focus on growth through personal responsibility, reflecting and high expectations. The school delivers 
additional programs to provide social and emotional support to their families. In the element of curriculum professional learning has been 
delivered to teachers in literacy and numeracy and application of PLAN 2 to support reflective practice. Scope and Sequences have been 
reviewed to ensure continuity of learning for students. In the element of assessment and reporting, emphasis has been on the tracking of 
student achievement through analysis of data in literacy and numeracy, to inform teaching and planning. In the element of student 
performance measures, our focus has been around improving growth from K-6 in all KLAs.  
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Teaching The results of this process indicated that in the SEF domain of teaching: we assessed our on-balance judgement is Sustaining 
and Growing.   

In the element of effective classroom practice, teachers reflect and evaluate their teaching practice, utilising assessment data to drive and 
track teaching and learning, development and implementation. Programs explicitly state learning intentions and success criteria, which is 
used to provide feedback to students. In the element of data skills and use, teachers have been involved in analyses on internal data to 
develop teaching and learning opportunities for all students. We acknowledge that our analysis of external data is an area for improvement. 
In the element of Professional Standards all teachers are supported to maintain accreditation and improve their practice through application 
of the Australian Professional Standards. Our school is a part of the Border Ranges Learning Alliance which has supported PL and a 
structured PDP initiative using Generative Dialogue. In the element of learning and development, all students are making measureable 
progress in all KLAs. Students also understand what they are learning, how they are going, and understand where to next to support growth 
in their learning.  

Leading The results of this process indicated that in the SEF domain of leading: we assessed our on-balance judgement is Delivering.  

In the domain of educational leadership our school prides itself on working as a team. We discuss school issues and implement any changes 
needed to support student learning. We maintain a culture of high expectations for staff, students and parents. All staff are encouraged to 
seek opportunities for professional development, as well as share their own expertise. Our school prides itself on engaging in community 
involvement. We are responsive to the diverse needs of our community. We initiate and act on feedback. In the element of school planning, 
implementation and reporting as a school we are always seeking to improve our systems and processes to value the work of staff and 
students. We work together to create the school plan and the milestones for each year. Aspects of the Annual School Report and SEF SaS 
are discussed and completed collaboratively. In the element of school resources, we consistently utilise our funding to employ additional 
staff to support teaching and learning programs. As a school we also effectively utilise our small school connections through the Border 
Ranges Learning Alliance. Technology is utilised by all staff to assist with the delivery of teaching programs. In the element of management 
practices and processes, staff are supported and developed.  
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School Excellence Evidence Mapping Matrix 
 

 

Deepwater Public School 
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Evidence Set 1: Quality Teaching and Learning  Assessment = Delivering 
SEF Elements 

Learning Domain 
• Curriculum  
• Assessment 
• Reporting  
• Student Performance Measures 

Teaching Domain 
• Effective Classroom Practice 
• Data Skills and Use 
• Learning and development  

Leading Domain  
• Continuous Improvement 

Appendix/Appendices 
1A Mathematics:  Collection of artefacts of mathematics teaching, learning and assessing 
across the school 
1B Reporting: School assessment schedule, students reports, parent teacher meetings, 
NAPLAN data and trends 
1C Curriculum Mapping: Syllabus PL, Science and geography cross curriculum planning  
1D Transitions: collection of transition artefacts  
 

Links to the school plan  
Strategic Direction 1: Motivated, successful and reflective future-focused learners 

Purpose 

Support and develop responsible, motivated and reflective learners who are empowered to be successful academically, physically, emotionally and socially in an 
environment that nurtures, inspires and encourages learning for life.  

Improvement measures 

Increase the proportion of students demonstrating growth in literacy and numeracy.  

Increase student participation in educational, sporting, social and emotional opportunities.  

Strategic Direction 2: High performing and collaborative quality teaching and learning 
Purpose 

Develop staff to deliver high performing and collaborative quality teaching and learning within a flexible differentiated curriculum underpinned by high expectations.  

Improvement measures  

All staff understand and implement differentiated quality teaching and visible learning.  

All staff confident in identifying and implementing evidence-based practices to promote leading and learning opportunities.  

All staff will confidently collect, analyse and use data to inform teaching and learning.  

 



6 
 

Analysis  
The evidence in this Quality Teaching and Learning set supports an integrated approach at Deepwater Public School (DPS) that provides students with quality teaching 
that accommodates for their individual learning needs and meets the syllabus requirements. 
 
This year has seen unprecedented disruption and as such, so has our teaching and learning, our evidence set links to the processes in place at Deepwater Public School 
that we use in conjunction with regular school practices to support the needs of our students while covering the curriculum to a high level. Using our embedded whole 
school approach staff have been able to provide students with continuity which in turn maintained optimal learning and assessment opportunities across the school.  
 
This Quality Teaching and Learning evidence set links across the SEF in the domains of Teaching and Learning with a dominant focus on Curriculum, Assessment, 
Reporting and Effective Classroom Practices. DPS has embedded teaching and learning processes that positively promote effective classroom practices, which in turn 
enables effective assessment and reporting.   
 
This Quality Teaching and Learning evidence set links across the SEF in the domains of Learning and Teaching, with a dominate focus in Learning, specifically in the 
elements of Assessing, Reporting and Student Performance Measures.  

On-balance judgements/Stage of excellence 
In our self-assessment process, the leadership team analysed a range of evidence to support the following on-balance judgements: Delivering  
Learning Domain 

• Curriculum = delivering  
• Assessment = delivering  
• Reporting = delivering  
• Student Performance Measures = working towards delivering 

Teaching Domain 
• Effective Classroom Practice = sustaining and growing  
• Data Skills and Use = working towards delivering  
• Learning and development = delivering 

Leading Domain  
• Continuous Improvement = delivering 
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Annotation Evidence 
1A Mathematics 
 
The leadership team uses 
formative and summative 
assessment including NAPLAN 
trends to monitor, plan and 
report on student learning 
across the curriculum. The 
changes to the version 2 
maths scope and sequence 
illustrate our dynamic 
response to how we use 
assessment to inform teaching 
practice.  
 
Teaching: Data skills and use – 
data analysis 
  
 
Learning: Assessment- 
Summative Assessment, 
whole school monitoring of 
student learning 
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Weekly lesson plans are linked 
to syllabus outcomes and the 
needs of the students. 
 
 
 
 
The school uses internal and 
NAPLAN assessments to 
assess student progress and 
achievement against syllabus 
outcomes. We recognise that 
our external assessment 
measures can be broadened 
beyond NAPLAN. We will 
investigate PAT for inclusion in 
2021.  
  
 
Learning: Student 
Performance Measures -
Internal and external 
measures against syllabus 
standards 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



9 
 

 
Teachers routinely use 
evidence of learning, including 
a range of timely formative 
assessments to inform their 
teaching, adapt their practice 
and meet learning needs of 
students.  
 
The screen shot of PLAN 2 
shows how the school has 
commenced a system to map 
student achievement in 3-6 
with a focus in additive 
strategies.  
 
The writing sample shows a 
student’s teacher conference 
discussion using 2 stars and a 
wish feedback.  
 
 
 
Learning: Assessment - 
Formative assessment  
 
Teaching: effective classroom 
practice – feedback 
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Teachers collaborate across 
the school to share curriculum 
knowledge, data, feedback 
and other information about 
student progress and 
achievement to inform the 
development of evidence 
based programs and lessons 
which meet the needs of all 
students.  
 
Teaching: Effective classroom 
practice- Lesson planning -  
 
 
At DPS learning and teaching 
is planned weekly. Diagnostic 
tests at the beginning of the 
week inform the learning 
intention for each student. 
Evidence based learning 
informs where to next. These 
two planning documents 
indicate the changes to the 
teaching and learning as a 
result of diagnostic tests and 
regular student teacher 
conferencing in mathematics. 
 
Learning: Curriculum – 
teaching & learning programs  
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Teachers are skilled at explicit 
teaching techniques such as; 
using learning intentions, 
success criteria, assessing to 
identify student learning 
needs, and using a range of 
explicit strategies to explain 
and break down knowledge.  
 
Teaching: Effective Classroom 
Practice - Lesson planning, 
explicit teaching 
 
 
Weekly planning informs the 
daily LI and teaching. Timely 
and explicit feedback is 
provided to students based on 
LI and SC through student 
teacher conferencing. This 
evidence of learning is then 
displayed so students know 
where they are at and where 
they need to go.  
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Staff use traffic light 
observation grids developed 
to reflection on daily teaching 
and student learning. 
Students have unfix cubes 
that are used during the 
lesson to indicate where they 
are at in their learning. 
Formative and summative 
assessment create 
opportunities for students to 
receive feedback on their 
learning.   
 
Learning: assessment – 
formative assessment, 
student engagement  
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1B Reporting  
DPS provides all teachers with 
an assessment schedule to 
assist in monitoring student 
progress. A range of internal 
and external base line 
assessment informs where to 
next.  
 
The school has explicit 
processes to collect, analyse 
and report specific internal 
and external student and 
school performance data, on a 
regular basis.  
 
Assessment is used in our 
weekly planning to then 
inform teaching.  
Assessment informs planning. 
As an EAfS school the 
Instructional Leader supports 
the K-2 teacher with data 
analyses and observations 
informing their programs 
every 5 weeks. This model will 
be expanding this model to K-
6. 
 
Learning: Assessment –Whole 
school monitoring of student 
learning 
Learning: reporting - whole 
school reporting 
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At DPS student reports are 
completed every Semester as 
per DoE policy. Our reports 
are a summary of the 
student’s personalised 
learning and achievements 
throughout each semester. 
Teachers use their evidence of 
learning, observations grids 
and other assessment 
measures as per our 
assessment schedule to 
inform each students report.  
 
 
Student reports contain 
personalised information 
about individual student 
learning progress and 
achievement, and preview 
plans for meeting future 
learning goals.  
 
Learning: Reporting - Student 
Reports 
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At DPS teachers schedule and 
complete semester parent 
teacher meetings/interviews 
to discuss individual student 
learning achievements and 
areas for future growth.  
 
 
 
 
 
 
 
Learning: Reporting - Parent 
Engagement 
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During our parent teacher 
meetings we discuss the 
student’s achievements, areas 
for future growth and then as 
a partnership we commit on 
actions to be taken by 
students, parents and 
teachers. Parents are always 
given a copy of the discussion.  
 
 
 
 
 
 
The school provides 
parents/carers with 
information on the learning 
progress of their children, 
including reports and 
parent/teacher interviews as 
well as opportunities to 
discuss this progress. 
 
Learning: Reporting - Parent 
Engagement 
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In 2019 DPS was involved in 
the DoE Writing Initiative. We 
used NAPLAN data to identify 
areas of need across the 
senior grades. The planning, 
teaching and assessing of 
writing is becoming 
embedded practice across the 
school. We will continue to 
monitor our impact using 
consistent teacher judgement 
teacher peer blind marking 
and NAPLAN growth data.  
 
 
After the pre-writing test, 
teachers peer blind mark each 
students work sample. This 
feedback was then compiled 
into one summary document 
and discussed with each 
student. Students then use 
this feedback to improve their 
writing throughout the term 
as the teacher explicitly 
teaches each English concept.  
 
 
Most students are showing 
expected growth and 
achievement. 
Learning: Assessment - 
Student Engagement 
Teaching: effective classroom 
practice - feedback 
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Using the NAPLAN school level 
growth data we are able to 
identify areas of need for 
improvement teaching across 
the school.  
 
Learning: Student 
performance measures – 
student growth 

 

 
 
 



19 
 

1C Curriculum mapping 
DPS has planning days to 
support teachers in the 
professional development 
around syllabus knowledge, 
planning and programming. 
Teachers identified the need 
for co-planning across the 
school specifically with KLAs 
such as Science, Geography 
and English.  
 
 
 
 
The school monitors and 
reviews its curriculum 
provisions to meet changing 
requirements of the students. 
 
Learning: Curriculum- 
Curriculum Provision  
 
Leading: Continuous 
improvement  
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Teachers collaborate across 
the school to share curriculum 
knowledge, feedback and 
other information about 
student progress and 
achievement. All of which 
informs the development of 
evidence based programs and 
lessons, which meet the needs 
of all students and facilitates 
whole school improvement.  
 
Teaching: Effective Classroom 
Practice- Lesson planning 
 
 
Leading: Educational 
leadership - Instructional 
leadership  
 
 
This sequence of PL including 
the subsequent learning from 
home PL. emphasis effective 
instructional leadership to 
facilitate whole school 
improvement and supports 
leadership aspirations.  
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Before learning from home 
teachers collaborated across 
the school and examined 
student needs and syllabus 
outcomes. This resulted in 
identifying the links between 
Geography and Science and 
then co-planning in order to 
develop programs and lessons 
that cater for the needs of the 
students and school, whilst 
covering curriculum 
outcomes.  
 
 
 
Teaching: Learning and 
development - Collaborative 
practice and feedback 
Effective classroom practice - 
lesson planning  
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Summative assessment is 
planned and undertaken in 
classes as per our assessment 
scheduled. Teachers use 
summative assessment as a 
tool that supports learning 
and captures summative 
information about a student’s 
learning. This example of a 
summative assessment is 
from merging the Geography 
and Science content for Stage 
2 & 3, after teachers co-
planned.  
 
Learning: Assessment - 
Summative Assessment 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



23 
 

1D Transitions  
Deepwater PS engages in 
locally relevant and effective 
collaborations between local 
schools, parents and students 
throughout all transition 
points.  
 
Deepwater has a local 
preschool that operates one 
day a week. In normal 
circumstances (pre-COVID) 
once a term we would visit 
the preschool or have them 
join us for certain functions.  
 
Students are personally 
invited to KO and we hold a 
parent information session. 
We provide all KO students 
with an orientation pack that 
has school readiness activities 
and important information for 
parents. Our transition 
program usually commences 
in term 3 and runs into term 
4. It operates on a day that 
doesn’t impact Deepwater or 
Emmaville preschool days.  
 
 
Learning: Learning Culture – 
transitions and continuity of 
learning 
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DPS is a feeder school for the 
three surrounding high 
schools; Emmaville, Glen 
Innes and Tenterfield. Every 
year, year 6 students are 
provided with information 
about each schools transition 
program. Most students will 
participate in all and from that 
make their decision.  
 
As a small school we support 
all students as they transition 
from K-2 to 3-6. Assessment 
data and personalised 
students learning information 
is discussed and handed over 
at the end of each year to the 
new class teacher.   
 
 
Learning: Learning Culture – 
transitions and continuity of 
learning 
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Future directions 
From analysis of this evidence set, we have identified the following focus areas to support continuous school improvement: 
COVID highlighted some areas of need for changes in the way teachers plan and collaborate across the school. During the learning from home experience and our 2020 
model of team teaching across the school, it became evident that our Scope and Sequence of units could be better managed to reflect cross curriculum connections. 
Teachers began this process pre-COVID and we will now foster the newly created relationship of collaborative planning through incorporating various Key Learning Areas 
where possible. 
 
Our focus moving forward will be to ensure that literacy and numeracy are evident in all planning, teaching and assessing across KLAs as per the syllabus general 
capabilities.  
 
We have identified the need to refine our whole school assessment processes to incorporate additional external data to assist with triangulation. 
 
Our school will have a particular focus on the Premiers Priorities of reading and numeracy, crafting texts and additive strategies from K-6 across KLAs.  
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Evidence Set 2: Continuous Improvement  Assessment: = Delivering 
SEF Elements 

Learning Domain 
• Student performance measures  

Teaching Domain 
• Professional Standards  
• Learning and Development  

Leading Domain  
• Educational Leadership  
• School Planning, Implementation and Reporting 
• School Resources 
• Management Practices and Processes  

Appendix/Appendices 
2A Border Ranges Small School Learning Alliance: SDD, Generative Dialogue, SAS PDPs 
2B Early Action for Success: Joanna Rossbridge Writing Project 
2C Instructional Leadership/Mentoring: Teacher Accreditation Authority, PDP’s 
2D School Resources and Planning: EFPT planning, 2020 milestone  
2E Community partnerships: Survey analysis, Newsletter feedback, community 
involvement photos 
 

 

Links to the school plan 
Strategic Direction 1: Motivated, successful and reflective future-focused learners 

Purpose 

Support and develop responsible, motivated and reflective learners who are empowered to be successful academically, physically, emotionally and socially in an 
environment that nurtures, inspires and encourages learning for life.  

Improvement measures 

Increase the proportion of students demonstrating growth in literacy and numeracy.  

Increase student participation in educational, sporting, social and emotional opportunities.  

Strategic Direction 2: High performing and collaborative quality teaching and learning 
Purpose 

Develop staff to deliver high performing and collaborative quality teaching and learning within a flexible differentiated curriculum underpinned by high expectations.  

Improvement measures  

All staff understand and implement differentiated quality teaching and visible learning.  

All staff confident in identifying and implementing evidence based practices to promote leading and learning opportunities.  

All staff will confidently collect, analyse and use data to inform teaching and learning.  
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Analysis  
As a small school all teaching and non-teaching staff work as one team. We utilise, celebrate and develop our own internal expertise to support our PL. We work 
collaboratively across the Border Ranges Learning Alliance and utilise Department School Services to extent our professional learning, currency and expertise. We actively 
engage in reflective practice as evidenced through our work with Dr David Townsend and Generative Dialogue to support continuous improvement of teaching and 
learning. Our school actively participates and drives Department system wide initiatives. One example of this includes our participation on the Joanna Rossbridge writing 
project which supported framing writing through the lens of oral language, with a particular focus in K-2.  
 
As an EAfS school, teachers continued their deep investigation using evidence based practice to support quality teaching and improved learning outcomes for students. 
This impact has continued and significant growth in students learning outcomes in writing and numeracy are evident.   
 
We have identified gaps in some aspects of students writing in regards to spelling. Our plan moving forward is to explicitly teach spelling strategies in the context of 
teaching and learning across all KLA.  
 
In numeracy we have identified our gaps to be in the strand of measurement.  Our plan moving forward is to use evidence based practice and to focus on combining the 
sub strands and delivering the learning through real life hands on, investigative approaches to support student curiosity.  
 
This Continuous Improvement evidence set links across the SEF in the domains of Teaching and Leading, with a dominate focus in Leading, specifically in the elements of 
Learning and Development and Educational Leadership.  
 
 
On-balance judgements/Stage of excellence 
In our self-assessment process the leadership team analysed a range of evidence to support the following on-balance judgements: Delivering 
Learning Domain 

• Student performance measures = delivering  
Teaching Domain 

• Professional Standards = delivering 
• Learning and Development =  sustaining and growing  

Leading Domain  
• Educational Leadership = sustaining and growing  
• School Planning, Implementation and Reporting = delivering  
• School Resources = sustaining and growing  
• Management Practices and Processes = delivering  
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Annotation Evidence 
2A Border Ranges Learning 
Alliance 
DPS is a member of the Border 
Ranges Small School Learning 
Alliance. We meet for SDD and 
other PL opportunities 
throughout the year.  
 
The leadership team establishes 
a professional learning 
community which is focused on 
continuous improvement of 
teaching and learning.  
 
Leading: Educational Leadership 
– High expectations culture 
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2A Teacher PDP Generative 
Dialogue groups & SAS PDP  
As a member of the Border 
Ranges Small School Learning 
Alliance, each Teaching Principal 
is a mentor for a number of CRT 
from each school. We engage in 
Generative Dialogue sessions 
throughout the year. These 
coaching sessions are directly 
guided from teachers PDP goals. 
SAS from across schools are 
now involved in this process.   
 
 
 
 
Teaching and non-teaching staff 
proactively seek to improve 
their performance. The school 
supports collaborative 
performance development and 
efforts to continuously monitor 
improvement.   
 
Leading: Educational Leadership 
– Performance management 
and development 
Leading: Management practices 
and processes – administrative 
systems and processes, service 
delivery 
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2B Early Action for Success  
Our school was selected into the 
Joanna Rossbridge Action 
Learning Project. This PL was 
around the planning, teaching 
and assessing of writing in the 
early years. The K-2 classroom 
teacher was supported by the 
Instructional Leader (P. 
Sharwood). The 3-6 classroom 
teacher was involved in the DoE 
Writing Initiative. These PL 
opportunities were targeted to 
meet our school needs.   
 
Teachers actively evaluated, 
shared and discussed learning 
from targeted professional 
development with other staff 
from across schools and within 
our school to improve whole 
school planning and consistent 
teacher judgement.  
 
Teaching staff demonstrate and 
share their expertise within 
their school and with other 
schools across our Border 
Ranges Learning Alliance.  
 
Teaching: Learning and 
development – professional 
learning, expertise and 
innovation  
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The leadership team planned 
and implemented evidence 
based PL to support student 
writing. This work was 
collaboratively developed, and 
linked to the strategic direction 
in our school plan, supporting 
quality teaching and learning.  
 
Leading: School planning, 
implementation and reporting -  
Continuous improvement 
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DPS provides staff with 
professional learning that 
develops their understanding of 
teaching writing through the 
use of effective evidence based 
literacy strategies. Teachers 
perform pre and post writing 
assessments and often analyse 
students writing to inform the 
next teaching and learning 
cycle. In turn this improves 
student outcomes.   
 
 
Teaching: Professional 
standards – Literacy and 
Numeracy  
 
 
Teaching: Learning and 
development – professional 
learning  
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In 2019 DPS was involved in the 
DoE Writing Initiative. We used 
NAPLAN data to identify areas 
of need across the senior 
grades. The planning, teaching 
and assessing of writing is 
becoming embedded practice 
across the school. We will 
continue to monitor our impact 
using consistent teacher 
judgement teacher peer blind 
marking and NAPLAN growth 
data.  
 
 
 
 
Learning: Student performance 
measures – Student growth, 
internal and external measures 
against syllabus standards 
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2C Instructional 
Leadership/Mentoring 
In 2020 our teaching staff 
changed dramatically. Three 
early carer teachers are being 
supported, at individual levels, 
by the Teaching Principal.  
 
The leadership team ensures 
that implementation of 
syllabuses and associated 
assessments and reporting 
processes meet NESA and 
Department of Education 
requirements, forming a sound 
basis for student learning.  
 
Leading: Educational Leadership 
– Instructional leadership 
 
At DPS formal mentoring or 
coaching occurs for new staff 
members to improve their 
teaching. Teacher accreditation 
support is provided in a 
timetable and pro-active way to 
optimise mentoring sessions. 
This is reflected in the 
timetable.  
 
Teaching: Learning and 
Development – coaching and 
mentoring 
 
Learning: Curriculum – 
curriculum provisions  
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Classroom teachers’ attainment 
of their professional goals in 
their PDPs and their 
maintenance of accreditation 
are supported by the school. 
The support available includes 
timetabled release to 
collaborate, team teaching and 
generative dialogue sessions 
with our Border Ranges 
colleagues.  
 
Teaching: Professional 
standards – accreditation  
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Teachers use the Australian 
Professional Standards to 
measure themselves, reflect on 
their practice and plan for and 
monitor their own professional 
development to improve their 
performance.  
 
Teaching: Professional 
Standards – improvement of 
practice 
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DPS ensures negotiated 
observations of teaching 
practise occur each semester for 
each CRT. The CRT and observer 
(generally the teaching 
principal) meet before the 
lesson and plan the observation 
using the Australian 
Professional Standards. After 
the observation occurs the 
colleagues meet again and 
reflect on the observation, 
where relevant feedback is 
provided to the teacher with 
reference to the APS and their 
PDP.  
 
 
 
 
Teaching: Learning and 
development – collaborative 
practice and feedback 
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2D EFPT planning 
In 2020 we have timetabled 
staff expertise across the school 
to align students and system 
priories and ensures 
responsiveness to emerging 
needs. Our focus on 
implementing YCDI is a key 
initiative to support our key 
strategic directions in our school 
plan.  
Leading: School planning, 
implementation and reporting - 
School plan  
The school’s staffing is 
organised and managed to 
ensure an effective learning 
environment, as evidenced by 
the class timetable. The 
leadership team allocates staff 
resources to support the 
achievement of the school’s 
strategic priorities. This is 
evidenced through utilising 
teacher expertise across the 
school, for example YCDI, SLSLO.  
Leading: School resources- Staff 
deployment, financial 
management 
The schools learning spaces 
are used flexibly to meet the 
broad range of student 
interests and needs.  
 
Leading: school resources - 
facilities 
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2E Community Partnerships 
The leadership team measures 
community satisfaction and 
shares its analysis through the 
school newsletter, in response 
to the findings, with its 
community.  
 
 
This evidence shows our 
analysis which leads to quick 
wins for term 4 2020.  
 
Leading: Management practices 
and processes - Community 
satisfaction  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



40 
 

 
DPS is the centre of its 
community. On a daily basis a 
range of inclusive school related 
activities cements the school as 
a cohesive educational 
community. The school 
regularly solicits and addresses 
feedback from its community 
through formal and informal 
processes and interactions. 
 
Leading: Educational Leadership 
- Community engagement  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

 

Photo A is the student’s ceramic art tiles they made with the local Art Group. The school frame 
of students’ tiles is on the external wall of our local Foodworks. Photo B is of a student family 
with their grandparents during our annual Grandparents Day open day and assembly. Photo C is 
of our whole school at the bi-annual Tenterfield Eisteddfod. Students are pictured with our 
dance teacher who is a local Deepwater resident and qualified dance teacher. Photo D is a photo 
of a student receiving the Deepwater Station Shield at our annual Presentation Night. This shield 
was donated by the property owners and is presented each year by Don Macash to the Most 
Outstanding Pupil academically and sportingly. 

Photo A 

Photo B 

Photo C 
Photo D 
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Future directions  
From analysis of this evidence set, we have identified the following focus areas to support continuous school improvement: 
There will be a school wide application of the QDAI evaluative practice to plan for and collect evidence to support school improvement and quality teaching and learning 
practices. Specifically we will apply this method to our identified gaps in the teaching of measurement and spelling.  
 
This work will be underpinned by PL using the What Works Best and What Works Best in Practice documents.  
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Evidence Set 3: Wellbeing Assessment = Sustaining and Growing  
SEF Elements 

Learning Domain 
• Learning Culture  
• Wellbeing  
• Curriculum  

Teaching Domain 
• Effective Classroom Practice 
• Learning and Development 

Leading Domain  
• School Resources  

Appendix/Appendices of Evidence Collected 
3A Behaviour: DPS Behaviour Expectations   
3B Individual learning needs: Individual writing goals, Learning and Support Plan, 
Behaviour goal card, Suspension data 
3C A planned approach to wellbeing: Holistic collection of You Can Do It artefacts  
3D Daily Fitness: Daily Fitness Student Leader Roster  
3E High Expectations/Attendance: Attendance messages in Newsletter, attendance data 
3F Learning from Home: Collection of artefacts 
 

Links to the school plan  
Strategic Direction 1: Motivated, successful and reflective future-focused learners 

Purpose 

Support and develop responsible, motivated and reflective learners who are empowered to be successful academically, physically, emotionally and socially in an 
environment that nurtures, inspires and encourages learning for life.  

Improvement measures 

Increase the proportion of students demonstrating growth in literacy and numeracy.  

Increase student participation in educational, sporting, social and emotional opportunities.  

Strategic Direction 2: High performing and collaborative quality teaching and learning 
Purpose 

Develop staff to deliver high performing and collaborative quality teaching and learning within a flexible differentiated curriculum underpinned by high expectations.  

Improvement measures  

All staff understand and implement differentiated quality teaching and visible learning.  

All staff confident in identifying and implementing evidence based practices to promote leading and learning opportunities.  

All staff will confidently collect, analyse and use data to inform teaching and learning.  
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Analysis  
The evidence in this wellbeing set supports our shared belief that learning drives wellbeing and that student wellbeing is paramount at Deepwater Public School (DPS). 
We strive to be proactive in supporting students individually in order to identify points of need and move forward both academically and socially. 
 
Student wellbeing and our whole school approach to You Can Do It is an integral part of our daily routine. Given some recent changes to our school community, from 
staff turn over to increased enrolments, as a school we identified the need for more awareness and improvements to the understanding and delivery of our YCDI 
program. 
  
This Wellbeing evidence set links across the SEF in the domains of Learning, Teaching and Leading with a dominate focus in Learning, specifically in the elements of 
Learning Culture and Wellbeing. DPS has a strategic and planned approach to developing whole school wellbeing processes that support the wellbeing of all students so 
they can connect, succeed, thrive and learn. 
 
 
On-balance judgements/Stage of excellence 

In our self-assessment process the leadership team analysed a range of evidence to support the following on-balance judgements: Sustaining and Growing 
Learning Domain 

• Learning Culture = Sustaining and Growing  
• Wellbeing = Sustaining and Growing  
• Curriculum = Delivering  

Teaching Domain 
• Effective Classroom Practice = Sustaining and Growing  
• Learning and Development = Delivering  

Leading Domain  
• School Resources = Delivering 
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Annotation Evidence 
3A Behaviour: DPS Behaviour 
Expectations   
 

These are the whole school behaviour 
expectations that were co-developed 
by students, staff and community. 
They promote student wellbeing to 
ensure optimum conditions for 
student learning across the whole 
school.   

 
Learning: Wellbeing - A planned 
approach to wellbeing, Behaviour 

 
 

 
 

The Ready-to-Learn chart is used by 
every teacher in all classrooms to 
promote positive a positive 
environment for learning. A school-
wide approach to effective and 
positive classroom management is 
evident.   

 
Teaching: Effective classroom practice, 
classroom management  
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3B Individual learning needs 
Well-developed and evidence-based 
approaches to student learning and 
assessment allow us to identify, 
regularly monitor and review 
individual student learning needs. For 
example, this is specifically evidenced 
through individual writing goals in 
English.  

 
 
 

Learning: Wellbeing - Individual 
Learning Needs 
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3B Individual learning needs 
continued 
Well-developed and evidence-based 
approaches to student learning and 
assessment allow us to identify, 
regularly monitor and review 
individual student learning needs, as 
specifically evidenced through 
individual Learning and Support Plans.   

 
 

Learning: Wellbeing - Caring for 
students, A planned approach to 
wellbeing, Individual Learning Needs 
 
 
 
Teachers differentiate curriculum 
delivery to meet the needs of students 
at different levels of achievement.  
 
Learning: Curriculum - Differentiation  
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3B Individual learning needs 
continued 
Well-developed and evidence-based 
approaches to student learning and 
assessment allow us to identify, 
regularly monitor and review 
individual student learning and 
support needs.  
 

   
The blue card is a Student behaviour 
monitoring goal sheet that addresses 
individual and specific behaviour goals. 
This is a part of their PLSP or 
behaviour management plan.  

 
Learning: Wellbeing - Caring for 
students, A planned approach to 
wellbeing, Individual Learning Needs 
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3C A planned approach to wellbeing –  
You Can Do It  
Through collecting, analysing and 
using student, parent and staff 
feedback we monitor and refine our 
whole school approach to wellbeing 
and engagement, to improve learning. 
This is evidenced through the schools 
You Can Do It wellbeing program. 
Students are explicitly taught the areas 
of YCDI. They are rewarded with a 
Good News story (sent home) and a 
token when they display a YCDI 
behaviour and place it on their levelled 
chart (stays at school). Upon 
completion of a chart, students 
receive an award. Recognition of their 
success is shared in the Newsletter.  

 
Learning: Wellbeing - A planned 
approach to wellbeing, Behaviour 
 
Teaching: Effective classroom practice 
– Classroom management 
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Progress in learning and achievement 
is identified, acknowledge and 
celebrated.   
 
Learning: Learning Culture - High 
expectations 
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3C A planned approach to wellbeing –  
You Can Do It  
Our PDH program meets the 
curriculum requirements of the DoE 
and NESA. The CRT’s You Can Do It 
resilience lesson sequence describes 
what all students are expected to 
know, understand and do.  
 
 
Learning: Curriculum - Curriculum 
provisions, teaching and learning 
programs   
Teaching: Learning and development - 
expertise and innovation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

You Can Do It – Ricky Resilience Lessons 1-8  
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3D Daily Fitness 
Lesson brain breaks and a well-
developed Fitness program promotes 
students wellbeing and most 
importantly engagement in learning.  
 
 

 
Learning: Wellbeing - A planned 
approach to wellbeing, Behaviour 
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3E High Expectations: Attendance  
Staff regularly and accurately monitor 
attendance and take prompt action to 
address issues with individual students 
and families.  

 
 

Learning: Learning Culture - High 
expectations, Attendance 
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3E High Expectations: Attendance 
continued  
Staff regularly and accurately monitor 
attendance and take prompt action to 
address issues with individual students 
and families.  
 
The 90 % attendance report was taken 
during semester 1 COVID Learning 
from Home. We have a student in 
Kindergarten (who also travels for 
medical attention) and family with two 
children in year 2 and one in year 4, 
were taking leave before 
recommended learning from home 
started as they or family members 
were high risk.  
This is an area we have identified as a 
focus for improvement moving 
forward.  
 
 
Learning: Learning Culture - High 
expectations, Attendance 
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3F Learning from Home 
During the initial phase of COVID and 
transitioning to learning from home, 
teachers and families identified the 
importance of continuous progress in 
learning and achievement. The school 
collected and analysed information to 
inform and support students’ 
successful transition.  
 
 
Learning: Learning Culture - High 
expectations, Transitions and 
continuity of learning  
 
 
 
 
The individual learning needs of 
students was explicitly addressed 
through daily phone conversations 
with parents and/or lessons with 
students.  
 
Based on daily conversations and 
complete work, the individual learning 
needs of students was explicitly 
addressed through differentiated 
learning from home packs.  
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As a school we collaborated with the 
school community on decisions and 
access to technology and internet 
resources to deliver teaching and 
learning opportunities and benefits 
during COVID.   
 
 
 
 
 
Technology and learning spaces were 
used to enhance student learning.  
As a school we were responsive to 
feedback in order to cater for the 
range of equality issues with 
technology resources and internet 
service.  
 
Leading: Technology, community use 
of school facilities 
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Teachers collected and used evidence 
of learning from home material to 
assess and identify gaps in learning. 
This informed planning for the next 
sequence and importantly when 
students returned to face to face 
teaching.  
 
 
During learning from home technology 
was effectively used to enhance 
learning and service delivery. The use 
of school facilities for students and 
families within our school community 
delivered benefits to student learning.  
 
 
Leading: School resources -  
Technology, Community use of 
facilities  
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Where possible, regular 
communication was maintained using 
zoom.  
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Future directions 
From analysis of this evidence set, we have identified the following focus areas to support continuous school improvement:  
Wellbeing: We need to modify our whole school approach to wellbeing by creating a tangible implementation guide that encompasses all the components of our holistic 
YCDI and student wellbeing program/practices/expectations. This will improve staff’s understanding of the ‘behind the scenes’ steps involved in the rewards system that 
supports the YCDI teaching program. We need to be able to have more measurable systems in place to capture improvements in wellbeing.  
 
Individual learning needs: In the area of individual learning needs we need a school-wide, collective responsibility for student learning and success, which is shared by all 
staff, parents and students.  
 
Attendance: As a school we need a more detailed, formal and systematic whole school approach to addressing our current low level attendance rates with target 
families. 
 

 

 


